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This PowerPoint 2007 template produces a 36”x48” 
presentation poster. You can use it to create your research 
poster and save valuable time placing titles, subtitles, text, 
and graphics.  
 
We provide a series of online tutorials that will guide you 
through the poster design process and answer your poster 
production questions. To view our template tutorials, go online 
to PosterPresentations.com and click on HELP DESK. 
 
When you are ready to print your poster, go online to 
PosterPresentations.com 
 
Need assistance? Call us at 1.510.649.3001 
 

 

QU ICK  START 
 

Zoom in and out 
 As you work on your poster zoom in and out to the level 
that is more comfortable to you.  

 Go to VIEW > ZOOM. 
 

Title, Authors, and Affiliations 
Start designing your poster by adding the title, the names of the authors, 
and the affiliated institutions. You can type or paste text into the 
provided boxes. The template will automatically adjust the size of your 
text to fit the title box. You can manually override this feature and 
change the size of your text.  
 
TIP: The font size of your title should be bigger than your name(s) and 
institution name(s). 
 
 

 
 

Adding Logos / Seals 
Most often, logos are added on each side of the title. You can insert a 
logo by dragging and dropping it from your desktop, copy and paste or by 
going to INSERT > PICTURES. Logos taken from web sites are likely to be 
low quality when printed. Zoom it at 100% to see what the logo will look 
like on the final poster and make any necessary adjustments.   
 
TIP:  See if your school’s logo is available on our free poster templates 
page. 
 

Photographs / Graphics 
You can add images by dragging and dropping from your desktop, copy 
and paste, or by going to INSERT > PICTURES. Resize images 
proportionally by holding down the SHIFT key and dragging one of the 
corner handles. For a professional-looking poster, do not distort your 
images by enlarging them disproportionally. 
 

 
 
 
 
 
 

Image Quality Check 
Zoom in and look at your images at 100% magnification. If they look good 
they will print well.  
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QU ICK  START ( con t . )  
 

How to change the template color theme 
You can easily change the color theme of your poster by going to the 
DESIGN menu, click on COLORS, and choose the color theme of your 
choice. You can also create your own color theme. 
 
 
 
 
 
 
 
You can also manually change the color of your background by going to 
VIEW > SLIDE MASTER.  After you finish working on the master be sure to 
go to VIEW > NORMAL to continue working on your poster. 
 

How to add Text 
The template comes with a number of pre-
formatted placeholders for headers and text 
blocks. You can add more blocks by copying and 
pasting the existing ones or by adding a text box 
from the HOME menu.  

 
 Text size 

Adjust the size of your text based on how much content you have to 
present. The default template text offers a good starting point. Follow 
the conference requirements. 

 

How to add Tables 
To add a table from scratch go to the INSERT menu and  
click on TABLE. A drop-down box will help you select rows 
and columns.  

You can also copy and a paste a table from Word or another PowerPoint 
document. A pasted table may need to be re-formatted by RIGHT-CLICK > 
FORMAT SHAPE, TEXT BOX, Margins. 
 

Graphs / Charts 
You can simply copy and paste charts and graphs from Excel or Word. 
Some reformatting may be required depending on how the original 
document has been created. 
 

How to change the column configuration 
RIGHT-CLICK on the poster background and select LAYOUT to see the 
column options available for this template. The poster columns can also 
be customized on the Master. VIEW > MASTER. 

 
How to remove the info bars 

If you are working in PowerPoint for Windows and have finished your 
poster, save as PDF and the bars will not be included. You can also delete 
them by going to VIEW > MASTER. On the Mac adjust the Page-Setup to 
match the Page-Setup in PowerPoint before you create a PDF. You can 
also delete them from the Slide Master. 
 

Save your work 
Save your template as a PowerPoint document. For printing, save as 
PowerPoint of “Print-quality” PDF. 
 

Print your poster 
When you are ready to have your poster printed go online to 
PosterPresentations.com and click on the “Order Your Poster” button. 
Choose the poster type the best suits your needs and submit your order. If 
you submit a PowerPoint document you will be receiving a PDF proof for 
your approval prior to printing. If your order is placed and paid for before 
noon, Pacific, Monday through Friday, your order will ship out that same 
day. Next day, Second day, Third day, and Free Ground services are 
offered. Go to PosterPresentations.com for more information. 
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•  The purpose of this project was to determine if simulation use in 
nursing education, using a repeated scenario, would improve 
students’ clinical performance over time.   

•  The project question was, “Does simulation have the ability to help 
close the practice gap that has been identified in the literature, as 
well as help provide the students with the entry level skills to 
proficiently care for patients in the acute care setting?” 

PURPOSE	  

BACKGROUND	  

SAMPLE: 
•  Practical nursing students (n=52) were exposed to a chronic 

obstructive pulmonary disease (COPD) scenario three times 
throughout the 2012-2013 academic school year in a repeat 
scenario design.  

•  The first simulated experience occurred at the end of semester one 
or the beginning of semester two; the second simulation began at 
the end of Semester Two or the beginning of Semester Three; and 
the third simulation was completed at the end of Semester Three.  

DESIGN: 
•  Students were broken into small groups based on campus size.  The 

role of the student varied by simulated experience, but did not have 
the student playing the same role twice.  The roles included primary 
nurse, secondary nurse, voice, and family member. 

•  The same scenario with the same outcomes was consistent 
throughout the simulated experiences. 

•  Design of the simulation was done based on a common scenario 
encountered in nursing, a chronic obstructive pulmonary disease 
(COPD) patient, as well as available scenarios within the simulation 
software (METI©).  This scenario was selected based on the ability 
for nursing interventions to be as simple or complex as necessary, 
based on knowledge and students experience with the situation.  

•  Designated faculty observed students’ performance in the simulated 
experience. Faculty who participated as student observers could not 
be directly involved in grading students to prevent bias. 

 
TOOL: 
The Creighton Simulation Evaluation Instrument (C-SEI™) was used to 
evaluate the students’ skill level in the simulated experiences.  The C-
SEI™ is comprised of four different behavior categories: assessment, 
communication, critical thinking, and technical skills. The four 
categories are broken down even further to include additional 
evaluation criteria. Specific objectives were developed based on the 
four main components of the C-SEI tool with assistance from 
experienced nurses who are current nursing faculty, and the site 
director of one of the campuses involved.   
 
EVALUATION: 
v Evaluation of project outcomes is based on the scoring from initial 

assessments compared to student assessments at the end of the 
academic year.  

v Each behavior is scored as either 0 (does not demonstrate 
competency) or 1 (demonstrated competency).  

v Data were analyzed using the 22 items broken down by the C-SEI.  
Students were expected to meet all 22 items with decided objectives 
that faculty felt were important.  The number of met items was tallied 
and divided by the expected number, 22.  Percentages were 
obtained for analysis. 

v The C-SEI is a valid and reliable tool with a Cronbach’s alpha used 
to measure internal consistency of the items on the C-SEI (α = 
0.979) (Adamson, et al. 2011).  

 
 

SAMPLE/DESIGN/TOOL	  

The results indicate the first simulated experience had a total 
percentage of 49% of completes items for all students. In the second 
simulated experience students grew in knowledge to 66.1% of items 
completed, with the final simulated experience having a total of 78.4% 
of items completed. The overall growth in knowledge was 29.4%.  
 
 
 
 
 
 
 
 
 
 
 
 
 
When campuses were evaluated individually, the greatest growth was 
noted in the most rural campus (NEK), with a 58.9% gain in 
knowledge; the most urban campus (Williston) following with 20.1% 
gain in knowledge from first simulated experience to last.  
 
 
 
 
 
 
 
 
 
 
 
The repeated measures analyses showed that there was a statistically 
significant difference among the three simulation total scores 
(p=0.001).  Pairwise comparisons indicated that the first simulation was 
significantly different from the second and third simulation (p=0.009 
and p<0.001, respectively).  However, the second simulation was not 
significantly different from the third (p=0.14) showing the greatest 
growth was from the first simulated experience to the last. 
 
 

RESULTS	   CONCLUSION	  

•  The project indicates an overall growth in knowledge of 29.4% using 
simulation over the course of one academic school year across 
three campuses at Vermont Technical College.  This indicates a 
positive correlation between simulation and nursing clinical 
outcomes. 

•  Simulation use is a beneficial practice that should be implemented to 
improve students’ clinical performance, especially when clinical 
space is limited and nursing programs are capped due to this 
limitation. 

•  The purpose of this project was to show that simulation can improve 
clinical outcomes of students, as well as help students prepare for 
their role in nursing practice.  With supporting data, simulation could 
be used as an additional clinical rotation in nursing programs to 
decrease the congestion of clinical sites, increase enrollment, as 
well as expose students to varying degrees of simulated 
experiences not feasible in the clinical settings.  

•  Based on Benner’s Novice to Expert model, students should be 
exposed to different scenarios, multiple times, to build experiential 
knowledge, learn through transformational learning, as well as help 
develop clinical reasoning.   This in-turn, will improve clinical 
outcome of students, help increase nursing enrollment, and improve 
the transition to practice providing employers with graduates who 
are prepared for the demands of today’s nursing profession. 
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•  Graduate nurses lack the exposure and skills necessary to meet 
the demands of today’s entry level nursing positions.   

•  Not only are the skills problematic, but students’ critical thinking, 
problem solving ability, and self-confidence is lacking, and they do 
not feel successful in the nursing profession. 

•  New technology is available to improve the transition from nursing 
student to practicing nurse.     

•  High-fidelity simulation use, early in nursing education, can help 
integrate the knowledge learned in the classroom into a simulated 
clinical situation that may not otherwise be replicated in the clinical 
rotation.  

•  Changes are needed in nursing curriculum to prepare students for 
entry level into practice. 

Vermont	  Technical	  College	  
Mary	  K.	  Hill	  DNP,	  MSN,	  RN-‐BC,	  OCN	  

Building	  Simula/on	  to	  Build	  Stronger	  Nurses	  

THEORETICAL	  FRAMEWORK	  

The framework for this project was based on Patricia Benner’s (1984) 
novice to expert model.  Benner’s model of skill acquisition is based on 
ascending levels of expertise.  Benner’s model describes five different 
levels of proficiency: novice, advanced beginner, competent, proficient 
and expert. Nurses will move through each stage as they build on their 
skill attainment.  The more exposure to a skill, the more proficient the 
nurse will become. Nurses will develop practical knowledge as they 
move forward in their practice. Knowledge that cannot be explained in 
terms of just theory and actions, but a holistic approach to a situation 
that is more in tuned with the present state, and all its components, 
rather than a state of just knowing that. 
 
 
 
 
 
 
 
Three nursing campuses at Vermont Technical College were utilized to 
conduct a year long simulation project.  
  
IRB approval obtained as exempt 
 
Faculty participation voluntary 
 
Students were selected based on their campus faculty who volunteered 
to conduct simulated scenario during scheduled simulation days. 
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FUTURE	  DIRECTION	  	  
This project focused only on the knowledge gained as a whole at all 
three campuses; however, the data results provide another angle to 
simulation use and its benefit in rural campus settings for future 
projects.  With the increase use of simulation in nursing programs, 
greater knowledge can also be gained on the benefits in rural 
campuses. 


